Assessing language learning







Pre-reading

The Assessment Ref dssessnemt mrieainmg: 10 Drin€pk3 inform
understandings and activities within the module. The 10 principles themselves are included in
the module as Handout 1. The principles are also published on the Internet in a poster format.

Participants are advised to locate this document at http://k1.ioe.ac.uk/tlrp/arg/CIE3.PDF and to
bring their own copy of the poster (preferably in A3 size) to the workshop, as it will assist in the
tasks.

In addition, an assessment exemplar used in the module uses the lyrics of a song. The lyrics
to this song, in Spanish and English, are widely available on the Internet, including the
Sewanee University website, at http://foruml.sewanee.edu/spanish

[gracias.html.

You may wish to bring a copy of these lyrics to the workshop.



http://k1.ioe.ac.uk/tlrp/arg/CIE3.PDF
http://forum1.sewanee.edu/spanish/gracias.html
http://forum1.sewanee.edu/spanish/gracias.html
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Stream B: Module 8

Assessing language learning

© Commonwealth of Australia 2008 8.2

Module overview

A Section1: Assessment and learning
A section2:  The assessment cycle

A section 3: Assessing intercultural language
learning

A Section4:  Assessment and developing a
learning culture
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Session objectives

A In this module you will:

A consider the relationship between
assessment and learning, focusing on
formative assessment

A discuss the assessment cycle

consider ways of assessif

intercultural language learning
A consider assessment in the context of
developing a learning culture
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Connecting to the Standards

The Standards are best seen as an integrated
set of dimensions as captured in the single
standard about being an accomplished teacher
of languages and cultures. Specifically, however,
the focus in this module is on:

A Educational theory and practice
Language and culture

A Language pedagogy

A Ethics and responsibility
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The Language pedagogy standard highlights the
importance of assessment for accomplished
languages teachers:

Their approach to assessment examines
understanding, learning, and performance, and
uses assessment to foster learning as well as to
evaluate learning. They know and use a range of
assessment approaches and select assessment
tasks which are appropriate to the purposes of
assessment and use the assessment for effective
feedback and reporting.

It is appropriate that a standard for assessment is
located in the area of pedagogy, as the major
purpose of teacher assessment is to promote
learning. All that we say about interactive teaching
and learning pertains also to assessment. For this
reason, the objectives of the session need to be seen
as interrelated.
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Module 8:
Assessing language learning

Overview

This module focuses on assessment as an integral part of student learning. While it is
recognised that teacher s -ofwaitr/ &nd-af-cosiree judgmentssl v e s mae
about students6é | earning and apdnotgithstasdsigtliea s s e s s me
important relationship between the two, this module highlights formative assessment

(assessment for learning). In addition, it considers the assessment of intercultural language

learning; that is, ways of assessing not only language, but also language use in the context of

culture, and awareness of language and culture. The module concludes with a call for

assessment to be part of the learning culture. As such, the module addresses the single,

generic standard for accomplished languages and cultures teaching, with particular focus on:

A Educational theory and practice
A Language and culture
A Language pedagogy
A Ethics and responsibility.
This module is divided into four sections:
1. Assessing language learning
The assessment cycle and intercultural language learning

Assessing intercultural language learning

> wn

Assessment and developing a learning culture.

Objectives
In this module you will:

A consider the relationship between assessment and learning, focusing on formative
assessment

A discuss the assessment cycle

T

consider ways of assessing students6 interc

A consider assessment in the context of developing a learning culture.
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NOTES
Section 1: Assessment and learning

These phrases are used by most systems around

Assessment and learning -1 Australia to describe different purposes of
assessment. What they have in common is the
A Purposes emphasis on learning. All of them have a place in
fg assessment of leaming assessment, and represent different cultures of
assessment for learning
A assessment as learning assessment'
A Common theme : assessment « - learning
Note that:
Assessment and learning -2 1 assessment is influenced by the learning theory

that teachers hold i whether implicit or explicit
A Learning theory influences teaching,

learning and assessment 1 contemporary theories of learning recognise
A Contemporary learning theries that knowing involves a process of active

(constructivism, cognitive theory and . . . .

sociocultural theory) share two construction. This includes interaction,

important principles: mediation, talk and scaffolding with more

é thatknowledge is constructed knowledgeable others i learning is both social

that learning and development are
culturally embedded, socially supported and CUItU ral.

processes
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Vygotsky, one of the most influential sociocultural
theorists, describes learning as occurring through

Assessment and learning -3 h ; .

A interaction on a social plane followed by
Vy got s®978) sultural theory of development . . . .
includes development through mediation in Il nter na | i sati on ( ma kin g t
interaction on the social plane and internally on . ..
the individual plane individual plane.

A The zone of proximal development (ZPD) is a . . . .
space between what the learner can do The ZPD provides the theoretical framing for dynamic
independently and the level of potential . . .
development under guidance or with support assessment (see Slide 8.8), which recognises that a

A Learning in this space is an interactive activity student 6s per f ormance on
e e s loaer o e a full picture of what the student can do in the future.
currently, with assistance . i

A Formative assessment to develop learning within Formative assessment i in the sense of

the ZPD A scaffolded, dynamic assessment

forming/shaping 1 is closely related to dynamic
assessment. InlinewithVy got skyés not
mediation/scaffolding, if students are to learn through
the assessment process, teachers need to provide
appropriate scaffolds so that they can see what
students can do unassisted and what they do when
particular scaffolds are provided.

© Commonwealth of Australia 2008 88

The implication here is that teachers need to be
aware of both the kinds and extent of scaffolding they
provide for different learners.

Formative assessment, then, involves an ongoing
dialogue about learning between the students, their
peers and teacher.
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Key ideas / learning
Assessing language learning

Interaction / tasks / questions Supporting

resources
Facilitator interactive presentation PowerPoint
The facilitator gives a presentation, inviting discussion/comments of the 3 68':'Id8e 12

points with each slide.

Anticipated time: 30-35 minutes
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Section 1: Assessment and learning

Assessment and learning -4

A Four strategies that connect learning
and assessment

A eliciting prior knowledge

providing effective feedback that moves
the student forward

A teaching for transfer of knowledge
A teaching students how to self -assess
- creating a learning culture

(Shepard, 2005)

© Commonwealth of Australia 2008 8.9

Assessment and learning -5

A Formative assessment:

A Assessment for learning is any assessment for
which the first priority in its design and
practice is to serve the purpose of promoting
pupilsdé learning It
assessment designed primarily to serve the
purposes of accountability, or ranking, or of
certifying competence.

A An assessment activity can help learning if it
provides information to be used as feedback
by teachers, and by their pupils in assessing
themselves and each other, to modify the
teaching and learning activities in which they
are engaged. Such assessment becomes
6formative assessmento
actually used to adapt the teaching work to
meet learning needs (Black et al 2002).

© Commonwealth of Australia 2008 8.10

thus

wh

Assessment and learning -6

A static and dynamic assessment (DA)
Ae.

static assessment and DA is that the former would
seek to measure predefined abilities with
instruments and activities (tests and tasks) that
would require unassisted, and in the main, solo
performance, whereas DA is built on the dynamic
interaction between the examiner and the
examinee in which the examiner responds to the
examineeds difficulties
the form of leading questions, meta -cognitive
prompts and other forms of feedback. It is the
examineebs responsiveness
that provides an indication of their likely future
development (Leung, 2007).

one of the fundamental

© Commonwealth of Australia 2008 811
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Contemporary learning theories reveal some key connection
points between assessment and learning, including:

1 the need to know what it is that students already know;
to draw out their prior conceptions in order to identify
what scaffolds they need. This can only be established
through assessment

1 afocus on feedback i not just giving praise but giving
the kind of feedback that informs learning

1 encouraging application of knowledge in different
contexts

9 encouraging self-assessment, such that students
develop self-awareness as learners.

Black et al. (2002) is the team of UK researchers that has
done the most in-depth research on formative assessment /
assessment for learning.

Note the distinction made between assessment for learning,
and reporting. In Australia, in the past decade, there has
been a great deal of emphasis on assessment of outcomes
for reporting and accountability purposes.

The second part of the definition emphasises the need for
good diagnostic information, to use as feedback to students.

The definition suggests a change in the culture of
assessment to let students into the assessment picture.
There is ongoing dialogue; students actually understand what
particular aspects of their work/understanding they need to
consider, and why.

Assessment is only considered formative when the information
gathered is actually used to change what students do.

This quotation emphasises the distinction between:
9 static and dynamic assessment
1 solo and interactive performance
1 unassisted and assisted performance.

It also emphasises:
1 different kinds of supports
9 that the support needs to be appropriate to the gap in
student sd understanding as:c
9 that it is important for the teacher to be in tune with how
the individual responds to the scaffolding.

This makes for a complex process of bringing together the
information that the teacher observes/gleans/infers from the
studentsd responses, and det
composite information, and (b) how to act upon it in ways that
generate understanding on the part of the student.

(The reference to O6examinero
the kind of process and relationship established in DA).

It is also worth distinguishing between episodic (one-off)
assessment and long-term ongoing assessment that involves
coming to understand students

You may wish to discuss what
guestionsdédgnidomevea promptsod a
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NOTES
Section 1: Assessment and learning

Having emphasised the process of interaction in

Assessment and learning .7 !earning, .three further points also require consideration

in designing assessment processes:

A Need o consder | what is being learnt, its extent, depth, range and
variety

A nature and scope of learning
A level of complexity of learning

9| student motivation to learn which is
influenced by task clarity, relevance, T[
potential for success

the level of difficulty (connected to the level of
support made available), and above all

1 the learners themselves, specifically what will be
sufficiently engaging for them such that it stimulate
a desire to work towards success.

© Commonwealth of Australia 2008 8.12

These principles were developed by the Assessment
Assessment and learning .8 Reform Group in Lon_don as a set of principles for
assessment for learning.

Asmall group task You may wish to comment on these in a range of ways.
A Examine the principles of assessment for
learning developed by the Assessment

Reform Group

A select 2 -3 and describe how you
would/could put them into practice

© Commonwealth of Australia 2008 8.13
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Key ideas / learning
Assessing language learning

Interaction / tasks / questions Supporting
resources
Small group task PowerPoint
Examine the principles of assessment for learning developed by the slide 8.13
Assessment Reform Group.
Select two or three principles and describe how you would/could put
them into practice.
Handout 1

Anticipated time: 30 minutes

11




NOTES

Section 2: The assessment cycle

The assessment cycle

Conceptualising Eliciting Judging Validating

whatto  «---» howto «--»howto «--» how to justify
assess elicit judge inferences
and

establish/

examine

consequences
+

N

validation
Scarino 2006
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This diagram presents a way of understanding the
assessment process. It includes:

1 conceptualising, i.e. understanding deeply what is
being assessed

1 eliciting, i.e. developing ways of obtaining assessment
information; this may be from particular tasks or
through a range of information-gathering processes
that include: observation, interactive questioning,
values questionnaires, self-assessment, peer-
assessment

9 judging, i.e. how to interpret performance, how we
understand evidence, what
work

9 validating, i.e. how to ensure that the inferences we
make about studentso6 perf
justifiable.

These 4 processes are mutually informing.

The remainder of this module focuses on elicitation,
particularly in the context of intercultural language learning.

Section 3: Assessing intercultural language learning

Assessing intercultural language
learning - 1

A Assessing communicative performance and
meta -awareness

A Leamer positioned as participant in
interactions that require using language and
as an analyser/learner reflecting on
language, culture, the intercultural and the
process of interpreting and creating meaning
in interaction and in communication

© Commonwealth of Australia 2008 8.15

Assessing intercultural language
learning - 2

A Focus on understanding (observing, noticing,
comparing, interpreting) interactions, texts,
attitudes

A Focus on meta -awareness
A Implications

Acareful selection of input resources/texts

Acareful formulating of questions beyond display
types
consider a range of text  -types and
question/response types

Aconsider relationship between reception and meta
awareness. Are both needed simultaneously?

© Commonwealth of Australia 2008 8.16

Assessing language learning involves recognising that:

91 two languages, and therefore two systems of values and
meanings are involved

9 itinvolves students as both learners and as young
people 6making sensed of s
the tasks/processes have meaning for students)

9 the students are positioned simultaneously as:

b performers, i.e. engaging in active language use in
interaction with others, and as

b analysers/learners, continuously making
observations / noticing things about language,
culture, communication and meaning.

Active receptive tasks relate to listening and reading; the
word dactived stresses that

To achieve active engagement it is important to:
1 select texts that are meaningful to students, and

1 develop questions that not only encourage
understanding and responding to the content, but also
noticing, comparing, observing those subtle but
fascinating things about the choice of words, tone,
meaning, biases, implications, linguistic and cultural
comparisons across languages, etc.

The latter is what we call meta-awareness. If this dimension
is absent from assessment, it is difficult for a teacher to see
how students are understanding interculturality (i.e. what
happens at the intersection point of their L1 and the
language being learnt).

12
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Key ideas / learning
Assessing language learning

Interaction / tasks / questions Supporting
resources
Facilitator presentation PowerPoint
The facilitator explains the assessment cycle as represented on the slide 8.14
diagram.
Anticipated time: 5 minutes
Key ideas / learning
Assessing intercultural language learning
Interaction / tasks / questions Supporting
resources
Facilitator presentation PowerPoint
The facilitator will give an interactive presentation of the assessment slides
cycle and intercultural language learning. 8.157 8.19

Anticipated time: 25 minutes

13
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NOTES
Section 3: Assessing intercultural language learning

Active productive tasks involve speaking and writing.

Assessing intercultural language . . . .
learning - 3 The points made about active receptive tasks (see previous

slide) are also relevant to active productive tasks.

A Focus on enacting/participating invivo in
interactions, in o6critical . L, . .
A Focus on meta -awareness The_.l dea of oOcriti Cgl mo ment
A mplications recognising that the task needs to be meaningful to the
Acareful design of scenarios students (i.e. worth investing in), but also require some
Aattention o the positioning of the leamer intercultural negotiation (i.e. negotiating the cultural and
areful formulating of questions, particularly for . .. .
Meta -awareness linguistic differences across the two languages).

Aconswder arange of task  -types
consider relationship between production and
meta -awareness. Are both needed simultaneously?

© Commonwealth of Australia 2008 8.17

Earlier we discussed dynamic assessment (DA) and the fact
Assessing intercultural language that developing an intercultural capability is a long-term,
learing - 4 continuous process. Some suggestions are now considered
about assessment processes that can be continued over a
AGiven that experiences of the intercultural are period of time. This provides the added benefit that students
cumulative, assessment needs to be long  -term become increasingly aware of their own progress. At all

A Long -term assessment

Aexampl . .
A ongoing observatons tsacher and sudsrts) points, there must be questions/processes that encourage
A portoios decentring; that is, students standing back and reflecting on
A logs/journals recording intercultural experiences ! !
and learning the play of language and culture across the two languages.

A extended projects
AStrengthened by respective analysis, cumulative
commentary, reflection, summation, explanation,
elaboration

© Commonwealth of Australia 2008 8.18

For young learners assessment is essentially formative,
Assessing intercultural language achieved through interactive talk around actions.

learning - 5 ) o o )
The way of capturing this information is through audio or

A Young learners video-recording classroom interactions. By doing this, the
Aﬁgé;sgg;"n‘ as predominanty formative interaction becomes available for analysis and reflection. It
A Interactions are scaffolded, probing also becomes a live record of student achievement.

conceptions, responses
A Attention to nature and extent of
scaffolding

© Commonwealth of Australia 2008 8.19
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Section 3: Assessing intercultural language learning

Examples

A Critically examine the range of
examples provided

Awhat are their strengths?

AHow would you modify them?

© Commonwealth of Australia 2008

These examples were developed by teachers
experimenting with intercultural language learning and its
assessment.

In the Chinese example, notice in particular the kinds of
guestions used. In the Spanish example, note the amount
of context-setting that the teacher does to set the scene for
the writing task. Note the inclusion of reflection material with
the Chinese example and an extract from a transcription of
a context-setting lesson with the Spanish example.

These materials demonstrate some of the teacher thinking
that goes into developing student understanding and
learning.

The investigations suggested for this module would yield
this kind of data, which is important fordevel opi ng t
awareness of their role in assessment.

Section 4: Assessment and developing a learning culture

Assessment and developing a
learning culture

A A classroom where:

A teachers and students focus on learning
i.e. jointly focussed on what makes sense

Adi al ogue around wor

A assessment as generating useful
information rather than rewards and
punishments

© Commonwealth of Australia 2008
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Working with assessment as suggested in this module
requires developing a learning culture in the classroom,
whereby this kind of assessment becomes the regular way
of working. Students and teachers will need to develop this
kind of dialogue together.

16
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Key ideas / learning
Assessing intercultural language learning

Interaction / tasks / questions Supporting
resources
Small group task PowerPoint
Examine the examples of assessment tasks provided and comment on: slide 8.20
A their strengths
A if and how you would modify them Handouts
2and 3
Whole group discussion.
Facilitator moderates a plenary discussion.
Anticipated time: 40 minutes
Key ideas / learning
Assessing and developing a learning culture
Interaction / tasks / questions Supporting
resources
Small group task PowerPoint
Consider the need for developing a learning culture that regularly uses slide 8.21

the kinds of assessment considered in this module. How would you begin
to establish such a culture?

Anticipated time: 15 minutes
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ctions

A How do you understand the relationship between
assessment and learning? How do you understand
formative assessment?

A How can formative and dynamic assessment work in
your classroom?

A What issues do you see in implementing assessment
-~ forlearning? What kinds of scaffolds should be
Frqw ded to ascertain
learning?
A What kinds of feedback do you provide to students
and what does it mean to them? Do you need to
change the nature and extent of feedback you give?

Ain what ways can you make assessments more
reflective of intercultural language learning?

A Inwhat ways will you use assessment to build a

culture of learning in your classroom?

© Commonwealth of Australia 2008

student

ible investigations

A Critically evaluate your current assessment
practises in the light of the descriptions of
formative assessment/dynamic assessment/
short and long -term approaches to
assessment. Prepare a plan that includes a
change to your current practices

A Critically evaluate your current assessment
practices in the light of incorporating the
assessment of an intercultural capability.
Prepare a plan that includes a change to your
current practices

© Commonwealth of Australia 2008

écont |

ible investigations

A Record a lesson where you are seeking to
confirm studentsd
introduced concept. Analyse the interactions
in terms of scaffolding and feedback you
provide to support learning

Apesi gn a process for
intercultural capability, implement it and
analyse your studentso
you notice? How will you modify your
assessments to foreground the intercultural?

© Commonwealth of Australia 2008

r

under st a

asses

es

Professional Standards Project

Reconsider your experience of this module as a
reference point for critically appraising your own

assessment practices.

You are invited to undertake an investigation in this
area, as suggested here or in relation to other

aspects of assessment.

18
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Key ideas / learning
Reflecting and investigating further

Interaction / tasks / questions Supporting
resources
Use the reflection/notes page to think about the observations you have .
. . PowerPoint
made on assessing language learning. slide 8.22

Anticipated time: 10 minutes

Possible investigations

A Critically evaluate your current assessment practices in the light of the descriptions of
formative assessment / dynamic assessment / short- and long-term approaches to
assessment. Prepare a plan that includes a change to your current practices.

A Critically evaluate your current assessment practices to incorporate the assessment of
an intercultural capability. Prepare a plan that includes a change to your current
practice.

A Record alesson in which you are seekingtoconfrmst udent s6 under st and
recently introduced concept. Analyse the interactions in terms of scaffolding, and
feedback that you provide to support learning.

n

A Design a process for assessing studentso i
not i

analyseyourst udent s responses. What do you
assessments to foreground the intercultural?

19
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box: Assessment for learning in the classroom.
London. Kingoés College Lon
Education.

~ Leung, C. (2007) Dynamic assessment:
Assessment for and as teaching. Language
Assessment Quarterly . 4, 3,257 -278.

McNamara, T. (2000).  Language Testing . Oxford.
Oxford University Press.

© Commonwealth of Australia 2008 8.25
ences
McKay, P. (2006).  Assessing young language
learners. Cambridge Cambridge University Press.
Shepard, L. (2005). Linking formative assessment
| -~ toscaffolding. Educational Leadership . Vol.63,
No.3, pp.66 -70.

Vygotsky, S. (1978) Mind in society . The
development of higher psychological processes.
Cambridge, MA. Harvard University Press.

© Commonwealth of Australia 2008 8.26

20

Professional Standards Project



Module 8

References

Black, P. J. et al. (2002). Working inside the black box: Assessment for learning in the
classroom. London: Department of Education and Professional Studies, Ki ngés Col | eg
London.

Leung, C. (2007). Dynamic assessment: Assessment for and as teaching. Language
Assessment Quarterly, 4(3), 257-278

McNamara, T. (2000). Language Testing. Oxford: Oxford University Press

McKay, P. (2006). Assessing young language learners. Cambridge: Cambridge University
Press

Shepard, L. (2005). Linking formative assessment to scaffolding. Educational Leadership,
63(3), 66-70

Vygotsky, S. (1978). Mind in society: The development of higher psychological processes.
Cambridge, MA: Harvard University Press

21



Professional Standards Project

NOTES

22



Module 8

Attachments

Handout 1 Assessment for I€arMING..........oooeeeee e page 25

Handout 2 Studenttask Chi nes e, Year BegijingYolte Datyé..r.....tpage 27 h e

Handout 3 Spanish assessment task exemplar: 6 Gr aci as ..a...l.a...vpage8D
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Module 8
Handout 1

The 10 principles: Assessment for Learning

Assessment Reform Group, 2002. © Qualifications and Curriculum Authority, retrieved from
http://www.gca.org.uk/gca 4336.aspx (text); http://k1.ioe.ac.uk/tlrp/arg/CIE3.PDF (poster)

Assessment for learning should be part of effective planning of teaching and learning

A teacher's planning should provide opportunities for both learner and teacher to obtain and use information about
progress towards learning goals. It also has to be flexible to respond to initial and emerging ideas and skills.
Planning should include strategies to ensure that learners understand the goals they are pursuing and the criteria
that will be applied in assessing their work. How learners will receive feedback, how they will take part in assessing
their learning and how they will be helped to make further progress should also be planned.

Assessment for learning should focus on how students learn

The process of learning has to be in the minds of both learner and teacher when assessment is planned and when
the evidence is interpreted. Learners should become as aware of the 'how' of their learning as they are of the ‘'what'.

Assessment for learning should be recognised as central to classroom practice

Much of what teachers and learners do in classrooms can be described as assessment. That is, tasks and
questions prompt learners to demonstrate their knowledge, understanding and skills. What learners say and do is
then observed and interpreted, and judgements are made about how learning can be improved. These assessment
processes are an essential part of everyday classroom practice and involve both teachers and learners in reflection,
dialogue and decision making.

Assessment for learning should be regarded as a key professional skill for teachers

Teachers require the professional knowledge and skills to: plan for assessment; observe learning; analyse and
interpret evidence of learning; give feedback to learners and support learners in self-assessment. Teachers should
be supported in developing these skills through initial and continuing professional development.

Assessment for learning should be sensitive and constructive because any assessment has an
emotional impact

Teachers should be aware of the impact that comments, marks and grades can have on learners' confidence and
enthusiasm and should be as constructive as possible in the feedback that they give. Comments that focus on the
work rather than the person are more constructive for both learning and motivation.

Assessment for learning should take account of the importance of learner motivation

Assessment that encourages learning fosters motivation by emphasising progress and achievement rather than
failure. Comparison with others who have been more successful is unlikely to motivate learners. It can also lead to
their withdrawing from the learning process in areas where they have been made to feel they are 'no good'.
Motivation can be preserved and enhanced by assessment methods which protect the learner's autonomy, provide
some choice and constructive feedback, and create opportunity for self-direction.

Assessment for learning should promote commitment to learning goals and a shared
understanding of the criteria by which they are assessed

For effective learning to take place learners need to understand what it is they are trying to achieve - and want to
achieve it. Understanding and commitment follows when learners have some part in deciding goals and identifying
criteria for assessing progress. Communicating assessment criteria involves discussing them with learners using
terms that they can understand, providing examples of how the criteria can be met in practice and engaging
learners in peer and self-assessment.

Learners should receive constructive guidance about how to improve

Learners need information and guidance in order to plan the next steps in their learning. Teachers should:
9 pinpoint the learner's strengths and advise on how to develop them
9 be clear and constructive about any weaknesses and how they might be addressed
9 provide opportunities for learners to improve upon their work.

Assessment for learning develops learners' capacity for self-assessment so that they can
become reflective and self-managing

Independent learners have the ability to seek out and gain new skills, new knowledge and new understandings.
They are able to engage in self-reflection and to identify the next steps in their learning. Teachers should equip
learners with the desire and the capacity to take charge of their learning through developing the skills of self-
assessment.

Assessment for learning should recognise the full range of achievements of all learners

Assessment for learning should be used to enhance all learners' opportunities to learn in all areas of educational
activity. It should enable all learners to achieve their best and to have their efforts recognised.
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Handout 2
Exemplar
Student task Chinese, Year 9: OLetter tc
Source: Liddicoat et al. (2003). Report on intercultural language learning, Canberra:
Department of Education, Science and Training, pp. 807 82.
Teacher reflection
& found that, for me, itos a different sort C

any means, as you know | was concentrating very much on the essential learnings and in
Year 9 we start with likes and dislikes and particularly focus on sport. At the end of the

year webve got a unit on being able to descri

of school subjects and so on. In Term 4 the units have leaked into each other from the start

of the year to t he endsomdthing dn@enttyeaadthelinder e |

provides an expert way of connecting what would just be completely separate units of work

throughout the year. ltés just trite stuff

kids to cut out silhouettes of their heads and sort of fill it in and say things about what

sports they like doing. Now webve got kids

their favourite piece of work of the year in any subject and how they felt about it and how

longittookthemto do it and a whol e buvesidem &datteat uf f

o6m

f o

st

t h

|l evel i1itds worked quite well and itds provide

perhaps given me more incentive to try to search around and find authentic stuff to use
and not just textbook stuff because, for example, trying to find stuff to work with in relation
to essential learnings, |l 6ve got a number of articles
newspapers and even though the ardubstantially i s
more difficult

| anguaged. At the moment in Beijing there

civilised city in preparati on fidlttle ldgttérFomawd0 8

primary school kids riding their bikes to school and they see a couple of high school kids
eating Xiang Xiou (bananas). After theyod
went the banana skins and the high school kids went off to school and these two primary
school dibber dobbers had written in to the Beijing Youth Daily, complaining and saying
how they felt this enormous loss of face that the people of Beijing could be portrayed as
uncaring about the face of their city. So these two paragraphs provide a really interesting
thing about the concept of face in China, how different sort of education systems would
provide an incentive for kids to take the responsibility on their shoulders to write into a
newspaper and make a big issue of this. A number of kids picked up on the fact that as
Australians they just wouldndédt have given

than anything kids have had

of f

on
t
i s
Ga

fin

a d

with med but in China there is a much stronge

something it reflects on everyone. So it was good. It was just little things like that through

the year that we woul idlonglivetheassentiableamiegs.obt her wi s e
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Stimulus Text: Source: Beijing Youth Daily, July 2002

N, EFEIX R
1 B2 b, BB RWA e —E — U &R
FEGEE, MIETREESE—), KEARREHET .
A SR AL R A ER .
TR A G NEN (2) 3k
Bl na=pic Ul 200246 A 27 H

English translation
6 Cu | 1t civilised? Not quite yet!d

On the way to school, | saw two middle school students walking along,
eating bananas. When they finished, they threw their banana peels behind
them and walked on without looking back. They really make Beijingren
(people) lose face.

PingGu Town, Zhaojiawu Villagebd

Student task
Answer the following questions (in English):

1. This letter was published in a Chinese newspaper. What is the name of the
newspaper?

2. What do you know about the identity of the author? Any comments?

3. What is the tone of the writer (e.g. happy, sad)?
4. What is the purpose of the letter (e.g. to inform, to request, to greet)?

5. What is the meaning of 0]l Howdoesfyaucuaderstandingt h e |
of this term account for the tone and purpose of the letter?

6. If the incident described in the letter had happened here, and you had observed it,
would you have written to a newspaper or taken any other action? Why, or why not?

Background: Now that Beijing has won the right to host the 2008 Olympics, the media

(owned by the Government) is conducting a camp:
6 c i v iThis isieteahded to make a good impression on the many visitors expected

during the Olympics.
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Commentary

This student task in a Chinese Year 9 class exemplifies the following:

A

Teacherrunder standing for the need to 6linko, t
curridedlimwmddéd areas of |l earning (6essenti al
theme) with critical refl empasonsfordfierentwvaygcd o wn
organising and framing a course. [Principle 2: making connections]

A

How fundament al intracul tur al i t-formdtion)iefor one d
the devel opment of oneds ownréentebpeBsbhatk
shared human condition) in the context of intercultural education. [Principle 4:

reflection]

I nterrelationship of abstraction exemplifie
l earningsd6) and | i vi nagetdangoage anckenliure r@flecteel x a mp | e
through relevant, contemporary, and comparable cultural and linguistic contexts (e.g.

letter to editor culture, civilised nation-forming, youth involvement in littering,

environmental issues, urban global culture). [Principle 1: active construction]

How micro-l evel topics for discudsbberédbpremary
littering by &édhigh school k i dewebdiscussoomonf unct i
transcultural issues in regards to social responsibility (personal, collective) and its value

(for the individual, or collective) and to rights of a citizen (no matter the age) to

comment on public behaviour deemed unsavoury and detrimental to a collective effort

(i .e. Ot-bitgdsaw@Whdgwignii c on) of a cultureds achie
internationally). [Principle 2: making connections]

Making use of a very specific authentic text to mediate, address and compare a
specific value (i .e. 6facebd vs. alylooawetorof f a
covert & and its manifestation in a variety of social contexts across the planet (e.g.

gueue-ing culture, honouring-the-dead culture, public ridiculing, drug-use public

exposure of athletes). [Principle 3: social interaction]

Personalengage ment of each | earner with the i ssu:
offence) through direct questioning at the end of the task emphasising the importance

of intercultural self-r ef | ecti on and, thus connecting dir
enablethest udents to make their own 61links©é. [ P

29



Professional Standards Project

NOTES

30



Module 8

Handout 3
Spani sh assessment task exempl ar 0Graci
Used with the permission of the author, Philip Reuter.
School of Languages
SUMMATIVE ASSESSMENT TASK COVER SHEET
LANGUAGE: SPANISH LEVEL: S1 BEGINNERS
SUMMATIVE ASSESSMENT TASK: Response to an Aesthetic Item
Learning Outcome: 5§ Weighting: 20%
STUDENT’S NAME: DATE: T 3, W 10, 2005
Task description:
e See attached
Conditions:
e The song will be presented in class and its language and content will be discussed.
There is no time limit on this.
e 30 minutes writing time under exam conditions, ie dictionaries allowed but no other
notes.
e atleast 120 words in length.
Criteria for assessment: Mark: Max
LANGUAGE 8
e Accuracy and appropriateness of expression
Grammar and syntax are correctly used — basic sentence structure,
article / noun / adjective agreement, regular and common irregular
present tense verb endings, use of ser / estar, and hay, reflexive verbs,
stem changing verbs, verbs like gustar and use of the infinitive as
second verb. There may be evidence of the correct use of direct object
pronouns.
¢ Range of language
A varied range of vocabulary relevant to this task is used.
CONTENT 6
e Relevance to task
The link between the song and the response is evident.
e Depth of treatment
An appreciation of the social and cultural context of the song is evident.
STRUCTURE AND SEQUENCE 6
e The text type is not specified. Free prose or poem format is acceptable.
Standard sentence structure and punctuation is expected.
TEACHER COMMENT: TOTAL MARK: | 20
J:\Philip\ S1A\Assessment 2005\ AssessmentTaskCoverSheetsSpS2Aesthetic.doc I
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d@racias ala vidad

This song, originally made famous by the Chilean activist Violeta Parra and since recorded by
artists such as Joan Baez, Mercedes Sosa and Linda Ronstadt, is a celebration of the beauty
of human existence.

After listening to the song and studying the words, write your own piece in which you talk
about what brings you pleasure in your day-to-day life. You can write in the form of prose or
poetry, but you must adhere to the rules of Spanish grammar! You can draw on the language
of the song but you must write in your own words. You might find these useful as sentence

starters.
Me encantaé é é .
Me apasionaé ¢é é .
Adoroé é é .
Amoé é é .
Cuando por la mafiana me levanto a/ me despiertoé é é
Cuando de noche me acuesto / me duermoé € é .

The profound optimismof 6 Gr a c i a s ingpired the Twrkish phibtographer Reyhan
Dokmen to give this same title to her photo, taken in a street in the city of Tashkent, in
Uzbekistan. It may help inspire your writing!!
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6Gracias a |l a vidabd
by Violeta Parra, translator unknown*

The lyrics to this song, in Spanish and English, are widely available on the Internet, including
the Sewanee University website, at http://foruml.sewanee.edu/spanish

/gracias.html. Note that there are significant discrepancies between the words of various
versions of the songs.

! @racias a la vidadwas the title of an album released by Joan Baez in 1974. Mercedes Sosa also released an
album with the same name in the early 1970s.
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Photograph, O6Gracias a |l a vidadé, by uie2p08&rom D° k
http://www.trekearth.com/members/psykhe/photos/Asia/Uzbekistan/
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